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Magnet seheels are designed to increase students* 
^aa^s of obtaiatag the tj^ of education the^r desire, but little is 
known about the actual relationship betvfeen the swgnet seh^l 
ei^eriance end Its benefit to students once ther it* snd aere 

Mmich is seed^, Uhlle « consi^rsble asMunt has been written 
ibe •fieets tlMt Mk^i^^^^^^^^ 

e^ieMiMft^l #eitiM«^ still' firtile ones for 
ji^ppgatioaV Utt^r SAed is li^^^^^ aree of iaferaatien about 
fiiiMpiiS* sttceeis af tir^ lesviaf ism St would be helpful 

lllMiW^i]iini|siiecess£nl. <fcU 1ns'^■ia: 'fulfilling the^: 

nliigiiMoiil V«i isplMtiili of the students , the relat Unship 

of iM^it pregrm^^^^^ e^vieaeel the success ef its 

f^flglH^ in acMivltti emer^ i^^ or whether the aagAet 

«^lii|liliiiee;«aliea^ te tbs itudiils* ability to gain entrance into 
^pHll^lege of hii or her ihoiii. Such inforsution seeis to be 
>Pig|iigiJiriiiay seh9«^ districts that have SMgnet school prograas. 
r.ethet ^research studies sight usefully identify which systens 
If developed the capacity te track students after their enrollaenti 
Ipeipm the Pii^^ of stuftettti by feeder iehoolt race, ses, 

'lability, and interest i and docuaent the progress ef students ever the 
.period of tlsM that students are enrolled In the sngnets— do students 
'do better la the second year than in the first? Hnally, little ^ a 
f kaewB about the basic organisation of aagnet schools. (KB) 
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BBmRCB NBB^ TO ASSESS 

m rmwmMmm 09 nmm schools 

la Doyle ud L^vIm's urtlels (1984) advoMting the premlM of u^et 
sdtoola» they statt that such spools eaa be *pover£ul tools for edueational 
ohanfe** and that they are effentiTet in part, as a result o£ the oppor tun! ties 
of ebotee for studmts* IndMd ngnet sehools are designed to Inorease the 
possibility that students can obtain the type of education they desire, 
HoveTert little is knovn about the actual relationship betveen this type of 
schooling^^the aagnet Mperlence-*and Its bmefit to the student once he or she 
leaves tlutt envlroniient. This paper Is an initial atteapt at revieving what has 
been vrltten on the topic* Its second purpose is to sii^est additional research 
questions that need attention. 



RESBARra ON ^UDBNT OUTCOKBS 

A considerable amount has been mitten about the effects that ufnet schools 
have on the quality of education (for enaaplep Blank, 1984), Most of these 
studies indicate that the rate of achlevment aao^ studuts vho attend oagnet 
schools is higher than that of students enrolled in traditional schools. 

Achieveeent questions are still fertile ones for investi^tion, however. In 
a recent (1985) report of the Office of Bducatlonal Bvaluation of the New Tork 
City Board of Education, five M^et hl^ schools were evaluated. One set of 
prograa objectives at the schools vere related to increases in achieveaent and 
attendance* Another set developed in an effort to, when iepleaented, 
decrease the nuttber of huau relations violations in those schools* According 
to the findings of the study, the huun relations violations did decrease in 
thrM of the five sdiools* Bowever, objectives for attendance and achlevemnt 
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v«r« not Mtf although attendance vas generally high in the aagnet pcegraBs. Iii 
SosselX's study of nagnet schools (1985) she could not find a single experlBent, 
and only one quasl-experlnental design, controlling for sclf-seleetion of 
students. "As a result, although nuaerous studies doeuaent that ■agnet school 
students generally have higher aehi^eaent and that th^ have fever absences and 
suspensions t tliere is little evidence that sngnet schools caused this beett'se 
mly one of the studies controlled for initial differences. Magnet schools aay 
siaply attract students vith these eharaeteristics" (page 18). Lavs' paper in 
this volune describes a aodel for research en student out cones in a local 
district. 

NEED FOR POLLOV-tJF STUDIIS 
One fact renains particularly clear as a result of the search that led to the 
writing of this paper. If follov-up studies on students are objectives of 
■agnet schools, they certainly are not first-order priorities. Most of the 
follov-up inforaation that has bem identified seens to cones as a result of 
accreditation requireattits. tod, the accrediting bodies are Interested in vfaere 
students go vhen th^ leave the school under review. Th^ are not as interested 
in hov well they do once they get there (see, for exaaple, survey instrunents 
prepared Cor schools by the North ^tral Association, 1983). The Suamer 
Acadeay of Arts and Sciences ia Kansas City, Kansas is a magnet school for 
acadeaically talented students that opened in the fall of 1978. The school was 
created as a solution to a court desegregation Bandate. It has an exenplary 
record of student achleveaent and offers high quality instruction to its 
students. The nuaber of advanced plaeeaent college credits that students accrue 
Is iapresaive. The list of institutions that receive its graduates includes 
may of our finest universities* Bovever, little follov-up on individuals is 



Udone. And, Suinier probably does a bttter job tl»^ MSt B^et schools in oaln-' 
tftiniiig contact vith its f oner studmts* Itae school is currsntly undeegoing 
its periodic North Central Association evalyation. As a part of this evalua- 
tion* « questionnaire vas sent to all of the graduates of the Aeadeay using 
their last knovn address. A total of 358 questionnaires vcre returned. "Based 
solely upon the surv^s that vere eoeplctely returned, 10^ of the graduates will 
obtain soiK type of college degree in a period of 5 yea«s... Several of tue 
students indicated that th^ had received or vete vorkiag tovards a aaster's 
degree.... At this tine 90-9SI of the 1986 graduates indicate their desire to 
eontinue their education* (Sumer, 1987t page 7). Certainly these figures are 
hi^er thm the rates for the district at large. Bovever, It would be helpful 
to knov hov successful the nagnet experience was in fulfUling the educational 
and career aspirations of the student, the relationship of aa^et prGgram to the 
postM^et experience, the success of Its students in achieving career objec- 
tives, or whether the aagnet experience vas causal to the stvrfents' ability to 
^In entrance Into the college of his or her choice. 

This lack of Inforutloa seees to be prevalent In mny school districts that 
have B^et school prograas. Th% 1983 evalMtion of the aagnet school prograas 
of the Los iUigeles Unified School District sui^ests alaost parenthetically in 
ene brief paragraph (on the 64th of 65 total pages) that "vhile lialted infer- 
aatlon was available on postseeondary opportunities due to recent establlshaenc 
of BOS t senior high school program and a liaited nuaber of twelfth grade 
students, the aajorlty of seniors saapled reported that they expected to receive 
a high school dlploaa. Further about 701 expected to pursue soae type of post- 
seconda^r education. Hovever. due to Biasing data. It was not possible to 
assess their preparation or eligibility for these pursuits** (Los Angeles, 1983). 



As part of the prep«ration for this papftr the abstracts of the funded pro- 
posals under the current cyolft if the Magnet School Assistance frogran were 
reviewed*. This prograB funds projeets In 44 districts fro« 21 states. The 
projects lapact ugnet school progrus In 350 schools that enroll veil over 
200,000 students. In none of the proposal abstracts vere follov-up studies 
indicated as activities. Six fellov-up phone calls were mde to project 
directors. All indicated that there was a need to investigate postnagnet out- 
eoMs« Five directors indicated that "not auch" vas currently being done to 
assess the lapact of the Mgnet school experience on students after they had 
left the experlenee. One district, Montclalr, New Jersey has awarded a contract 
to the Educational Testing Services for an evaluation study of the aagnet 
prograas. In one part of the study, qualitative data gained primarily through 
interviews will atteapt to gauge the impact of the aagnet experience. The 
strata being eaployed is that* the researchers will interview individuals in 
the Chaaber of Connerce and the business coBaunity to gain their perspective on 
the effectiveness of the schools. Please note that the ITS proposal does not 
surest that It will Interview foraer students. No eaphasls is placed on 
atteaptlng to gauge the degree to which the students' expectations were net by 
the preparation that they received in the aagnet schools. 

The seealngly significant factor in the review of all of the proposal 
abstracts is this lack of eaphasls by districts on following up students that 
l»ve left their experiences. It aay be that follow-up studies, outside of those 
done as a part of accreditation process. Just are not being dene In any of the 
schools in the districts as the eaphasls is placed on evaluating students while 
they are in school. And, au^ of this lack in the aagnet schools aay be 
attributed to the fact that aany of these prograas are currently being iaple- 
aenttd md fev •tudents exist on which to foUov-up. iovever. It is Inporttint 



that imMT^trSt pi^ograoi evalimtors and/or othtra look at thm inpaet of this 
aJleMdlngljr iMportant limovatlon in tdycacion pifaetiea« 

tha seope of the lltaratura ravlav for this papar vaa lialtad* It is 
posalbla that soae school districts hava eonduetad affaetiva follov*>up studiaa 
OB thalr ugnat aahool ffradttatas« Frankly » tha raaaarehar doubts that thay 
hava. Hovavari a auah broadar tasad quutttativa and qualitativa study naods to 
ba dona to asaar tain tha aictant of su^ dlstriet-laval afforts« Su^ a study 
voiild inaluda, in aurv^ foraatt quaations that could dataralna If dlstriets 
at tamp t to aaasura vhathar studmtSi onca thay hava laftt baliava that thair 
aducational and caraar ^piratiora Jmva baan nat^ If such pareaptual data ara 
fatharadi do studants froa aaipats dlffar froa thair nonaagnat eoll^aguas? What 
data fxiat that shov that ^ucational mi vorkplaca parforaanM of aa^at 
gra^uataa ^caads that of othar graduatas? Onca it is dataralnad vhara sueh 
sahool dlstrlot inforaation a^istSf than rasaarchars can bagin to ask tha 
nm^mssmwy aaoond- and third-laval sats of quastlons — ^vhat rasaarch quastions 
vara in fact askadf hov vas tha InforBatlon gmtharad and analysad? for what 
purpoaas vara tha studias ganaratad? ara thay at all a«Mpirabla? Only at tha 
point that such quastions can ba ansvarad is it possibla to ask if aagnats 
ganarally ara causal to an anhancad aducatlonal and caraar quality of Ufa for 
graduatas* 

Tha only aajor study aost paopla rafaranca in discussing aagnat schools is 
tha Blanki at al. Survay of MMmat Schools! Analysing a Modal for Quality 
Intwtratad iducation (1983)t fha study shovs that aapiat schools can hava a 
aigttificant posit iva impact on district^vida dasagra^tion af forts 9 that thay 
can halp raduca coMmnity conflict 1 and that thay can pronota racial intagra<- 
tion« Aa a stratai^ for dasagrai^tion aapiats ara proaislng* Hovavar» studiai 
vhich daaonstrata that aagnat anvlrofuianta iapact studants in such a way that 



( th^ mr« MM understandinffr nbrs tolunt, and aore vocal in promoting equal || 
opportunity after thty leave the wignat probably do not exist, li sehools are 
to serve society in juoh a fashion, ve should ask such research questions* 

O^R ^tEAS FOR CONSIDMATION 

Magnet schoolSt as has been si^estedp offer considerable promise as options 
to help students become all that they cm be, Certainlyt the existing evidence, 
though scantyt is mcouraging. Bovever, major questions vill remain unansvered, 
Nuy of these questions can not be rasvered unless districts make conscious 
efforts to develop the kind of institutional research infrastructure that 
creates and maintains adequate data bases. These efforts take talent, time and 
money, resources that are scarce in most environments. This section reviews 
briefly some of the general areas that deserve attention. The reader will note 
that several of these topics and mentioned in other papers in this volume * 

In most districts, central office personnel have responsibilities in the 
recruitment and f election of students for their magnet schools* AH too often, 
districts do not pay enough attention to those students once they are enrolled. 
It vould be very helpful If systems developed the capacity to track students 
after their enrollment. Basic studies comparing the performance, academic as 
vtll as sthe£vii«i of students iron different "feeder" schools, race, sex, 
ability and interest eould prove helpful not only to the research coiuiunlty but 
also to other educators, patrons, and Judges. Distrlets should be able to 
docuBent the progress of students over the period of tl»# that students are 
enrolled In the aagnets — do students do better the second year (or the third) 
they are in the Mgnet than the first? Conparisons of student outeone data on 
aehieveaenti attendance, and discipline across ugnet schools, as veil as non- 
Mgnets, is essential if truly vlde-spread inplenentation of magnet is to be 
^ceMid«rid.;i;;-,,ji:;y, 



Little about ugnet schools , Is .Imovn about a variety o£ basic organlutlonalf 
questions* Vhlch nai^et theaes offer the greatest pronise in what kinds of 
districts? Bov are eoaaunity needs best assessed In deteralning these themes? 
Vhat recruitimt and selection strat^ies vork best for vhlch thenes In vhat 
kinds of conmnitles? Do soae strategies vork better than others to facilitate 
desegregation? What effective staffing strategies l^ve been iepleaented to 
assure that the n^et has a diance to succeed vhilei at the sane tiDe, pro- 
tecting the quality of the prograiis in the non-aagnet buildings? Curtis (1986) 
auggests that aost secondary--level perf oming arts Aa^ets are sAaller than 
comprehensive urban high schools»^is siie, or couiitaent of facultyp or pupil**' 
teacher ratio, the reason vhy a nagnet is successful? Perhaps* The investlga^ 
tion of these questlons» and the use of the resulting inforaation, can not help 
but assist school districts becone more successful in the educating of their 
students* ^ 



CONCLUSION 

Issues of quality, choicep ud eqwl opportunity are ineKtricably inter* 
mingled* They will not go avay* Ve have the opportunity to make major policy 
recomaendatims about the promise of m^net environments in resolving the con» 
flict that liiH|uently surrounds these issues. lovever, ve should make these 
recommendations based on the results of reputable studies* These studies should 
help ansver the unresolved questions relating to the Impact of the magnet 
experience* 
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